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ABSTRACT 



Nearly 500 boys and 500 girls in the 4th, 5th and 6th 
grades filled out the Child Study Security Test, Elementary Form, 
while their 34 teachers completed a 16 item Teacher Rating 
Questionnaire* The pupils* self-reported personality characteristics 
were then correlated with their teacher's ratings* Agreement was used 



as an indicator of the knowledge or awareness the teacher has about 
the pupil* Among other things, the results show that (1) unmarried 
female teachers, as a group, are more aware of the personality 
characteristics of pupils than are married female teachers or male 
teachers as a group; (2) class size makes no difference in 



determining teacher awareness; (3) high awareness teachers report a 
greater interest in the child's school and out-of-school experiences; 
(4) low awareness teachers prefer a more traditional approach to 
teaching; and (5) children who develop adequate, mutually supporting 
peer relationships generally receive more favorable teacher ratings* 
(Author/TL) 
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Paper Presen ted at the C.G.C. A. Convention 
May 30-June 2 ? 1971, Toronto, Ontario 

RELA TIONSHIPS OP PUPIL SEP 1RITY CHARACTERISTICS AND 
TEACH ER AWARENESS TO PUPIL SECURITY CHARACTERISTICS 

M. F „ Grapko and J , A. Fraser 

D efinition of Terms : 

[he Institute of Child Study Security Test provides the following 

seven scores : 

1, Security score - a composite score based on the order of preference 
for the five component measures for the fifteen situations in rela- 
tion to the ideal order of preference, 

2, Consistency score - a composite score based on the similar order 
of rank assigned to each of the five component measures for the 
fifteen situations, 

3, Independent security score (IS) - a component score based on the 
individuals preference for skilled* self-initiating, independent 
behavior, 

4, Mature dependent security score (MDS) - a component score based on 
the individual’s preference for mutually supporting social behaviors, 

5, Immature dependent security store (IDS) - a component score based on 
the individual’s preference for adult help-seeking behavior, 

6, Deputy agent score (DA) - a component score based on the individual’s 
preference for defensive behavior, 

7, Insecurity score (INS) - a component score based on the individual’s 
preference for anxiety behavior. 
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DiaplaysTehavior that ^ou, the teacher, consider ap£ ro £ rla t e i , for your 
classroom. 

Ability to Get Along : 

Interacts with most o£ his classmates in a satisfactory manner. 

C on t r iSu t e s ° t o^class room activities, l.e., answers questions readily, talks 
during discussion, makes active contribution to class projects. 

Cons 1 d er in^~ all^ s^ol~t h~n child’s adjustment to the classroom environment , 

evaluate his position, 

Read^with comprehension and fluency: conveys meaning to listeners. 

Shows^unders tending^ 'of mathematical concepts and operations? can solve problems. 

Extent ^ o f vocabulary? correct grammatical usage of English; ability to express 
self clearly. (Both oral and. written . ) 

Use of Out-of-School Experiences in Clegs ; 

Draws on background experiences, reading. 

General Performance Level : 

The quality” of work; diligence in performing It. 

To^provlde"y o ur estimate of this child's ability, try to predict how fat you 
think he will go (ignore financial ability of parents . ) 

0 ^s S up UP tO t his h actions ; willing to accept the consequences for his actions, 
good or bad. 

Shows ability toorganize his ideas quickly and to make a decision. 

Showman interested ability to learn; enthusiastic about learning new materials. 
Shows a confidence in himself combined with a capacity to do things. 

Ability to^opf^It h all aspects of school life; generally happy disposition. 
Displays F geieral ffelingTof security about himself and his relations with others, 
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TABLE 1 



THE NUMBER OF STATISTICALLY SIGNIFICANT COKFICIENTS AT THE ,05 LEVEL OBTAINED 
FOR 34 TEACHERS BETWEEN SECURITY TEST MEASURES AND THE ITEMS ON THE 

TEACHER w AT INC QUEST t'ONNAIRF- 



TRAITS 


SECURITY 


CONSISTENCY 


IS 


MDS 


IDS 


DA 


INS 




1, Discipline 


3 


2 


2 


4 


3 


5 


5 


(24) 


2, Able to get along 


9 


12 


4 


6 


4 


3 


3 


(41) 


3, Accept* of goals 


8 


11 


5 


5 


2 


10 


5 


(46) 


4. Gen* adjust* eval * 


6 


9 


5 


6 


1 


6 


5 


(38) 


5 . Reading 


12 


14 


6 


9 


3 


8 


5 


(57) 


6* Math, ability 


3 


11 


2 


8 


4 


6 


2 


(36) 


7 * Language 


S 


12 


6 


10 


3 


7 


6 


(52) 


8, Out-of-School e^p. 


6 


8 


4 


7 


4 


8 


4 


(41) 


9* Gen* Performance Level 


8 


12 


6 


6 


2 


9 


1 


(44) 


10, School ability 


7 


11 


4 


7 


1 


5 


5 


(40) 


11 . Faces up to things 


3 


2 


2 


3 


4 


2 


4 


(20) 


12 * Makes up his mind 


9 


14 


5 


10 


4 


6 


7 


(57) 


13* Attitude to Learning 


12 


14 


5 


10 


1 


7 


6 


(35) 


14* Sure of himself 


10 


10 


4 


9 


1 


6 


5 


(45) 


15 * General Adjustment 


■V 

/ 


12 


2 


7 


1 


8 


1 


(38) 


16* Feelings of Security 


10 


7 


4 


11 


3 


7 


4 


(46) 


17 * TOTAL T,R. 


10 


15 


6 


10 


2 


9 


5 


(57) 




<131) 


(176) 


(72) 


(128) 


(43) 


(114X73) 


(737) 
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RELAX ION SHIP OF PUPIL S ECURITY CHARACTERISTICS 
AND TEACHER A WARENESS IQ PUPIL SECURITY CHARACTER! STICS 
J * A* Fraser and M. F, Grapko 



INTRODUCTION AND BACKGROUND: 



it can oei asaunuia *-i 



i mo ox* * 



0 f know ledge 



teacher may possess 



about the pupils’ cognitive, emotional and personality development, the more 
effective is the teacher in designing and stimulating the learning behavior 
and social development of the pupils in the classroom. Conversely, a lack of 
awareness by the teacher regarding a particular pupil, the greater Is the pos- 
sibility of an inappropriate approach in the teaching, motivation and handling 



of that pupil* 

It remains an open question as to what kind and how much knowledge or 
awareness a teacher should have about the pupils in his, or her, class. There 
may be considerable support for the position that requires the teacher to know 
the learning style of each pupil, to be aware of the strengths and weaknesses 
of each pupil in respect to both subject area and cognitive patterns. The 
diagnostic teaching approach requires knowledge permitting some precision in 
detecting the difficulty a pupil is experiencing in arresting this learning 
flow. Pupils who are assisted over the right hurdles at the right time receive 
help from teachers who are cognizant about difficulties common to most pupils 
as well as recognizing the need for kelp expressed by each individual pupil. 

To say that teachers should have some awareness of the child's personality 
development as it may affect his learning progress, may be considered desirable 
rather than necessary. However, the importance that is placed on considering 
the whole child in education today, may possibly suggest that knowledge about 



John A. Fraser is Director of Education, The Kenora Board of Education 
Michael F. Grapko is Associate Professor and Acting Director, Institute of 

Child Study, University of Toronto 



the child’s total development Is becoming more, necessary as well as desirable, 

J. R. Gass (1970) in addressing the convention in Edmonton of the Canadian 
Education Association makes reference to the equality of educational opportunity 
as providing the “right” educational procedures for each individual child 
rather than our insistence on giving all children the same treatment in the 
name of equality. To place the individual in the centre of the educational 
process, however, is not only costly and difficult but requires knowledge 
about children which has not yet been seriously considered in teacher 
qualifications. The present study attempts to examine the extent of knowledge 
teachers may have about their pupils, to determine how variable such knowledge 
may be among teachers, and to identify some factors that may account for such 



variability in knowledge and teacher awareness . 

The work of Blake (1364) bus coins implications for the present study. While 
Blake’s work focuses on industrial organizations and management* its concepts 
are relevant for education and educational objectives. In essence a polarity 
is set up between task orientation and people orientation where the former 



places a stress on the activities inherent in the job and on productivity 
and output, while the latter emphasizes the position of the Individual and 
the relevance, and significance the job has for the person and his growth. The 



attitude of the teacher to the objectives of education in the classroom may 
describe a similar polarity. A teacher may place exclusive emphasis on the 
subject matter to be taught and show a concern for methods of teaching, man- 
ipulations of pupils and evaluation devices. This approach is commonly 



observed in the y^.cui :c 1 'a:i.-.:i , .vl j c cs 3 perhaps > in t:he element- 

ary school teacher* lixi- ;,ac'mv = =p:. :■ oaL,- a coii^n lor the indiv- 
idual t focussing o\\ .l.t r'/lev ", ^ .:& o*. ; 1 i a. t i t. j? ; oip^nn cc arc its overall 

significance for his .yewLh or d development , booh hv h learner and as a total 
person . Greater i; r. i. euia on i a given to Uie e Mister.ce oi* Individual differences ? 
to the importance cf developing Initiative v creativity, persons! achievements 
and i n d ep end e n c e . 

The subject or task oriented teacher would have less dependence on 
knowledge of the child to achieve his objectives* Lack of interest or ability 
on the part of any individual child would identify the expendable and make up 
the 10 to 20 per cent failure rate* The person oriented teacher would find a 
strong cel "ionship between the objectives for the child and the insight and 
aw a re ness he or she possesses about, the child* s total development * Accordingly;, 
it would be. hypo the s i z e d that the orientation of the teacher would strongly 
determine the teacher's estimate of relevance in trying to achieve a broad 
understanding of the pupils vn the classroom, 

A third area of interest bearing on the present study deal# with the 
relation of teacher expectations of pupil performance to pupil output, learn- 
ing capacity and behavior. The controversial research of Rosenthal and Jacobson 
(1968) reported in their book “Pygmalion in the Ciassroon ,5 attempts to support 
the assumption that teachers 8 expectations of pupil performance function as 
self-fulfilling prophecies . Their data are used to show that children's 
capacity to do well increases if the teacher expects that they will do well. 
Brophy and Good (1970) using grade 1 pupils show that teachers communicate 
differential performance expectations to different children, based on the 
teacher's estimate of what the child is capable of achieving. They provide 
data which clearly show that teachers talk differentially to high and low 
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performances expeetstiou children nx\d additionally reiiroroe and reward these 
children differentially, Teachers demanded better per ferraance from these 
children for when; They had high expectations and were usually given a higher 
pay-off ±n prainu and recognition when they succeeded. In contrast, teachers 
were more likely to accept poor performance from children for whom they held 
low expectations and were less likely to praise good performance when it did 
occur, even though it occurred lass frequently. 

The teacher's accuracy of estimate of the child’s capacity for per- 
formance as well as the child’s motivation and work style has some serious 
implications for the interaction of teacher and pupil* Estimates based on 
insufficient and inappropriate knowledge could well introduce abrasive features 
in the teacher-pupil relationship. Teacher bias effect may also substitute 
for valid sources of knowledge in forming estimates of pupil performance, 
P ROBLEM : 

The present study then is concerned to discover (1) how aware teachers 
are about the personality characteristics of their pupils, (d) what teacher 
attitudes or teaching approaches may be related to teacher awareness, (3) what 
characteristics in pupil’s personality development are most obvious in teachers’ 
evaluations of their pupils and (4) what behavioral and performance variables 
as determined by teacher assessments relate to children’s self reported person- 
ality characteristics* 

METHOD x 

' The subjects in this study comprise 943 pupils attending grades 4 to 6 
in the Ketora Board district. There were 314, 310 and 319 pupils in grades 
4 S 5, and 6 respectively , with a total of 484 boys to 459 girls in the total 
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sample*. Thiity-jour separate classes Kor» .involved, '“awn .iron 10 dif- 
ferent schools. Y'.:e tv..icb«r o-v.ple consisted of 1 > male vouchers ana 20 
i; gjik .1 1 tj t earners , 3 1 or whou wesv inairicti , 

Ti,« institute of Child Study Security Test, liicmentary Form, called 
■'The Story of Jimmy 1 was administered to all pupils in the present sample in 
December, 1969. i : .acb c 1 ass room teacher adi-.d, ni stored the test after receiv- 
ing a short briefing. After the group instructions were read, each pupil 
proceeded independently to complete the test. The time required for com- 
pletion ranged from 20 to 30 minutes . Ail tests were machine scored. 

The test is designed to “licit an order of preference for various 



d a h a v i ox a I resp on £* c j 



to each of fifteen situations described in story form 



and terminating with an open ended statement asking for some choice of action 
The situations sample activities dealing with adult-child relationships. 



child-child relationships, school performance and leisure time. The chi la 
is instructed to rank five choices which are presented with each situation in 
order of preference from 1 to *>. The test provides the following seven ..core* 

1) Independent security score (IS) - a component score based on the 
individual's preference for skilled, self- initiating, independent 
behavior. 
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2) Mature dependent security score (MD5) - a component score based on 
the individual's preference for mutually supporting social behaviors 

3) Immature dependent security score (IDS) - a component score based 
on the individual's preference for adult help-seeking behavior. 

4) Deputy agent score (DA) - a component score based on the individ- 
ua! ’ $ preference fox defensive behavior* 

5) Insecurity score (INS) - a component score based on the individ- 

ua I * s expression of anxiety behavior* 

i 8 



... v . Sjj Const:.. tency (CS) Tho 

'me two cc-a-.. ~ -/ ' 

ov&rj LI securi ty *cor, -:n the order of preference fox the five con, ,, 

ent measures For ti.o firmer/ si ■on Lions in relation to an ideal order of pref- 
erence, ana the Cc»*ist,acy Score is determined by the similar order of rank 
assigned to each of the five component measures for all fifteen situations, 

A sixteen item Teacher Rating Questionnaire war, designed, using part of 
the questionnaire employed in the Longitudinal Study of Achievement by the 
Research Department of the Toronto Hoard of Education and the questionnaire 
which was used in the early validation of the security test developed by 
Grapko (1957). (Items shown, in the handout). The TRQ was completed in 
January, 1970, by each of the 54 teachers in t.te study for al* pupils in 
classrooms . Each item in the questionnaire is rated on a five point scale 
ranging fro* a high frequency of behavior to a total absence of certain be- 
havior, Data has id on ttticbr* assessments by school principals and consult - 
ants which was enrvied out throughout the entire Board system wore available 
for the present study hut- this of th-, study is not yet complete, 

ANAL YSIS OF DATA AND : 

The seven stort* obtain™! fot «.e security test eere correlated with 
each of the items on ttao Teacher Katins quest ioaneire, including a tuts, 
teacher rating 5 =°™. Each correlation matrix consisted of a total of 119 
coefficients. A matrix was prepared for each classroom separately, as well 
'as for each grade level combined, and for boys and girls, separately and 
combined. 

Each teacher in the study was interviewed, at which time the results 
of the security test were discussed and later the results of the correlational 
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analysis* Since me r i -Ay 
acldi tionai insl ; ut ^ ■ c . 
eh i 1 <1 t en w h o ob t a i n<£ d v ... ry i < 
eh i Idr gt. who si.. o ■-*; o *i ■. / ; : = v . . 
on the test and the taachevV 
approximately an nour. In a 
an a lyses , the t e ach ex s * v e to 



jute res red in providing teachers with 
: 4 - .-,r r -“i i:» , discussion frequently focussed on 
i,v icorsj f.a the security test as well as 
isc .epar,..".’ between their own self reported scok 
5 questionnaire rating. Each interview lasted 
ikiition to discussion about the results of the 
invited to comment on their own views and 



attitudes regarding teaching objectives and to describe their teaching pro- 



cedure in the classroom. 

The study is based on the assumption that agreement in scores be twee 
the pupil’s self-reported personality characteristics and the teacher's 
questionnaire rating may he used as an indicator of knowledge or awareness 
the teacher has about the pur pit. Accordingly the criterion of statistical 
significance at the .05 level of confidence was employed as a minimum condi- 
tion for agreement. Statistical significance, in the present content, simply 
shows agreement between where the pupil places himself on the self-report 
test, vis-a-vis the ether pupils in the class and the relative position the 

pupil f s rating receives from the teacher. 

The range of statistically significant coefficients ranged from 0 to 
85 for the 34 teachers in the study. Ten of the teachers obtained 30 or 
more significant coefficients, eight teachers obtained 15 to 30 significant 
coefficients and eighteen teachers obtained less than 14 significant co- 

* 

efficients, with two of the eighteen teachers receiving no significant correl 



at ions at all- 

A comparison of the top ten (Hi awareness group) and bottom ten J.o 
awareness group) teachers according to number of coefficients to criterion 
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shows four out. of nine unmarried female teachers in the Hi group (or 44%) 
and only two in the Lo group (22%), Three of eleven married female teachers 
(27%) and four of the eleven (36%) were in the Hi awareness group and Lo 
awareness group respectively. In respect to nialo teachers , three oi four- 
teen were in the Hi awareness group (21%) and four of fourteen were in the 
Lo awareness group (29%). Percentage-wise, it would sceiu that the unmarried 
female teachers fared the best in that they had the highest percentage in the 
Hi awareness group and tho lowest percentage in the Lo awareness group , as 
well as the only group to have more teachers in the Hi group than the Lo group. 

Average classroom si2& shows a mean number of pupils of ^1.7 for the 
Hi. awareness group and 28.1 pupils per class for the Lo awareness group. It 
is also noted that the teacher receiving the highest number of significant 
coefficients (i.e. 85) was a male teacher and also had the largest class size 
of any in the study (i.e. 36 pupils). 

Mean security scores and consistency scores for the Hi and Lo awareness 
groups tends to show slightly higher scores for the Hi group > i.e., 67,3 to 
64.9 for security and 24.-1 and 19.6 for consistency. However, since there are 
five grade 4 classes in the Lo awareness group and only 3 classes in the Hi 
awareness group, differences in mean scores would require some adjustment 
since grade S pupils do better on the test than grade 4 pupils. However, there 
were three grade 6 classes in both groups and a comparison of the three grade 
6. classes does show slightly higher mean scores in favour of the Hi awareness 
group for security and consistency, i.e, 73.5 to 70.5 and 33.6 to 28.2 

While the results of a comparison between teachers in the Hi and Lo 
awareness groups are only suggestive at this point, some tentative results 
are noted. In the first place, (1) unmarried female teachers, as agroup, tend 
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to do iit o ye ti% are ox L l ; uc.i sunai xfy cn^.c£ictc;i?>uics of pt*pii.s tnan married 
female teachers or .me reaehers as «\ group, (y ) fch At size of class does not 
seem to make any difference in dere mining teacher awareness, nor is grade 
level of particular s.ign*i. fi cance , arid (3) teacher awareness is more likely to 
be observed with groups of children who tend on the average to have slightly 
higher security and consistency development. 

Data on the age of teacher end years of experience were not available 
for inclusion in the present analysis; nor was information available as to the 
i 3 ! a r i t a 1 status of t h c ma i e t e a cl i c r s - 

two in a in differences were noted in the teacher attitudes and teacriing 
approaches^ as reported by the teachers in the j interview > when a comprvison 
between the hi awareness and Lo awareness teachers was made* Hr awareness 
teachers generally reported an interest in the whole* child one considered all 
information about the cm id as relevant to their teaching role. /hey were 
receptive to the child when he or site wished to tell the teacher about an 
out- of -school experience ox 4 a home and family experience. The ho awareness 
teachers generally tended to discourage or limit such information* expressing 
either non-relevanco to out-o£-sehool and family experiences > or a feeling 
that these experiences were of a personal or private nature, Accordingly, 

Lo awareness teachers saw little value in such information vis-a-vis the 
primary teaching role of the classroom teacher. 

The second difference was in actual classroom practice. Lo awareness 
teachers reported a more traditional approach to teaching with a strong 
emphasis on classroom presentation. In general, the teachers saw their role 
as providing information, laying out work assignments for pupils and check- 
ing their progress. Their time was devoted to formal talking as indigenous 
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teachers arranfcu for mwi-t in von .a 1 ion rain.; situations- (.roup project work 
was stressed ana inconrngod. "lor,- opportunity for class p;i i cidpot; on was 
available to the pupils, in essence, it soon* that more general behavior was 
elicited from chi idron in this sotting and it may oc that the Hi awareness 
teachers were able to observe wore i devout behavior upon which they based 
their ratings. In any case it dees appear that the less traditional approach 
provided, if not. invited, a broader display of pupil behavior in the class- 
took:, and undoubtedly this accounted fox wore cues upon which teachers were 
able to rate the pupils, bo attempt was wade to assess whether the children 
did any better academically with the lii or Lo awareness teachers but this is 
an important problem for future research. If the loss traditional method does 
provide an increase in academic performance for pupils the question would be 
whether this arises from the method of teaching or from the fact that pupils 
do better when they are better understood by their teaches s. 

The number of significant correlation coefficients obtained for the 

34 teachers between each of the seven measures on the security test with each 

of the sixteen items on the Teacher Rating Questionnaire is shown in Table 1 

;'S«m l\ 

and available xn the handout. A The totals for each security measure reported 
at the bottom of each column show the two composite score.., security and con 
sistency, to achieve a significant relationship to teachers' ratings more than 
any one of the component scores. Educational and clinical uses of the security 
test have shown children who receive high Consistency Scores to have good work 
and study habits, an ability to organize their work and themselves better, and 
axe more predictable in their school performance and behavior. It would appear 
that these characteristics reflect in the teacher ratings which these pupils 



receive from their teachers. 



ii . 



The totals reported for each of the five component scores show that 
pupils who express a preference for mutually supporting peer relationships 
(MbS) are more likely to be rated favourably by their teachers , whereas pupils 
who express a preference for adult help-seeking behavior are not identified 
to nearly the same degree in the ratings they receive from teachers . The DA 
component score describes pupils win are easily inclined to use defensive 
behaviors when required to face up to the consequences of their actions. 

These pupils are quick to give excuse-, to forget and find fault, to blame 
someone else, and in many cases to daydream. The data show a substantial 
degree of agreement between these scores and the teachers' ratings. 

An analysis of the data across items in the Teacher Rating Questionnaire, 
as shown in Table 1, shows reading comprehension and fluency, (#5) language 
ability (#7), ability to organize ideas quickly and make a decision (#12) 
and an expression of enthusiasm about learning (#13) to achieve the highest 
incidence of relationship to security measures. On the other hand, disci- 
pline (#1) and facing up to one's actions (#11) show the leart amount of 

correspondence to measures on the security test. 

Since 7 out of 34 teachers obtained 1 or less coefficients that reached 

the .OS criterion, and 10 teachers obtained 5 or less significant coeffici » 
the aata shown in Table 1 essentially describes the relationships between 
behavior ami performance variables and security scores for the Hi awareness 
teachers. Failure to achieve any significance between the TRQ variables and 
security scores for the Lo awareness teachers leaves an explanation unresolved. 
Whether it means that the variables in the TRQ are not related at all to 
children's self -ratings on the security test, or that these teachers have 
insufficient opportunity to observe the kind of behavior included in the teacher 
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rating questionnaire . or that luvse teachers simply read incori'eci. ly the in- 
tent, or meaning:; of the chikl-a behavior even if the opportunity to observe 
the behavior exists, are explanations still to be checked out. 

There is a serious implication for the construction of tests where 
teacher ratings are to ne used as a validation criterion. It seems that 
validation is highly vulnerable to the particular selection of teachers- Yarrow, 
Campbell and Burton (1968) are highly critical of the value of data sources 
like parent interviews, questionnaires and teacher ratings because of their 
apparent low reliabilities where nursery school children are used as the 
population sample. It may be that where Lo awareness parents or teachers are 
used in collecting data on children, that such data sources are highly ques- 
tionable, not only in terms of their reliabilities but also their accuracy. 

INTERPRETATION OF RESULTS AND CONCLU SION 

The results o£ this study clearly show wide individual differences among 
teachers in their ability to rate children as children •’•ate themselves. While 
some concern may be expressed about the reliability and validity of the instru- 
ments used in the study, it should be pointed, out that previous studies have 
shown both instruments to be quite reliable and valid. 

While some surface characteristics were shown to differentiate Hi and 
Lo awareness teachers, further studies in this direction are needed. More 
detailed pinpointing of teaching methods between Hi and Lo awareness teachers 
£s required to give further support to general comments received by teachers 
in the interview. 

Further research is necessary to clarify the relation between Hi and 
Lo awareness teachers and Blake's description of the person and task orient- 
ation, Since it is the intent of the present authors to replicate the present 
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study with some additions, 
awareness is a function of 
teacher did report that she 
oroup of chi Idren to winders 

& t 



it will be interesting to determine if Hi ane Ho 
the teacher or maybe a function of a class. One 
round her present class to be the most difficult 
tand that she has had in almost twenty years of 



teaching. A repeat study should contribute some light on this question. 

Two additional matters on also deserve clarification. 

It has been shown already tlu't some behavioral performance variables cor- 
relate with security measures more highly than others. For example, item 
#5 on the Teacher Rating Questionnaire concerning the child's ability to read 
with comprehension and fluency, shows many teachers to achieve statistical 
significance to criterion when rating the children in their classrooms, and 
similarly with item #13, the child's attitude to learning. Other items, of 



course, show substantially less frequency of achieving significance. This 
result raises the question of selective awareness among teachers. This is 
to say that teachers as a whole may be more aware of some behaviors in 



children and quite unaware of others. The relative importance of these 
behaviors as they contribute to the child's overall performance in the class 
room might provide further a basis for determining the appropriateness of 



teacher awareness- 

The second question deals with the issue of teacher training in aware 
ness- Blake has shown that trainees using the managerial grid to achieve 
insight into their own methods and orientations to the job and to people , 
succeed in both their depth of understanding and in their basic approach to 
people. Opportunities to increase teacher awareness of pupils m the class- 
room must be justified by a meaningful increase in pupil performance in the 
classroom and an improvement in the teacher-pupil interaction. 
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Whether a pro; r?.u» desired to increase teacher awareness will concern 
itself with iu-v approacn.es 5/. .cache r -nan . 1 coimtum cation thence a reduction 
in the generation gap between teacher and pupil; or provide new skills in 
observing pupil behavior according to some theoretical system, remains to be 

worked our. 

Finally, it. is important to consider the meaning that Mi and bo aware- 
ness conditions may have for the work of Rosenthal and Jacobson on teacher 
expectations of pupil performance. It appears that teachers who show an 
expec tan cy - 1 o - per f onnance that is based on some accuracy of the child s 
capacity to perform stand a very good chance of supporting me self-fulfilling 
prophecy, whereas teacher estimates based on low awareness onditions are 
likely to contribute to difficulties and frustrations for bot teacher and 
child. While Rosenthal and Jacobson have been primarily concern i with 
intellectual capacity, the present study suggest., that predictions about 
pupil performance may also depend upon a much, wider assortment ol ; t. wl<at i oral 

and performance variables . 
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